P articipation in the everyday occupations of life is a vital part of human development and life experience. Through participation, people acquire skills and competencies, connect with others and their communities, and find purpose and meaning in life (Law, 2002; Simpson & Weiner, 2002) . Research has consistently shown that participation in meaningful occupations has a positive influence on health and well-being (Freysinger, Alessio, & Mehdizadeh, 1993; Garton & Pratt, 1991; Law, Steinwender, & Leclair, 1998) . In children, studies of high risk and resilience have found that participation in extracurricular activities decreases the incidence of behavioral and emotional difficulties (Rutter, 1990; Stewart, Reid, & Mangham, 1997) . Law and her colleagues (2000) distinguished between participation in formal and informal everyday activities. Formal activities include structured activities that involve rules or goals and that have a formally designated coach, leader, or instructor (e.g., music or art lessons, organized sports, youth groups). Informal activities have little or no planning and often are initiated by the participants themselves (e.g., reading, socializing with friends, playing). Participation in occupations encompasses several dimensions: the person's preferences and interests; what he or she does, how often, where, and with whom; and how much enjoyment and satisfaction he or she finds. Therefore, when measuring participation, all of these dimensions should be considered.
Meaningful participation in a given activity depends on personal factors, such as the feeling of choice or control over the activity, a focus on the task and not on the long-term consequences, and a sense of challenge from the activity.
An additional factor important in facilitating participation is a supportive family and surrounding environment (King, Cathers, Polgar, MacKinnon, & Havens, 2000; Law, 2002) . For example, Larson and Verma (1999) noted that the amount of time children spend at play increases as their societies make the transition from nonliterate to literate. Other studies have shown that children's participation is influenced by family income, availability of opportunities, values, role models, psychosocial support, family preferences, and quality of child care and training of the child by caregivers (Hopkins & Westra, 1989; Law, 2002; Williams & Williams, 1987) as well as by the objects children come into contact with (Osterweil & Nagango, 1991) .
Social environment and family routines are basic aspects of culture, and cultures differ in their attitudes toward and expectations of children as well as in their concepts of behaviors and skills to be encouraged and developed in children (Katz, Kizony, & Parush, 2002; Rosenblum, Katz, HahnMarkowitz, Mazor-Karsenty, & Parush, 2000; Williams & Williams, 1987) . The literature has emphasized the need to assess the performance of children from different cultural backgrounds, particularly in relation to their everyday functioning (Case-Smith, 1996) , to highlight aspects related to their development (Kramer & Hinojosa, 1999; Slavin, Karweit, & Wasik, 1994) . However, we found few studies that assessed the impact of culture on the participation of typical children in activities outside of school.
The few studies we found of Arab children in Israel evaluated cultural effects on children's specific abilities, but the studies had an inadequate emphasis on the participation of children from these different cultural backgrounds. For example, Sharoni (1996) found that Bedouin children showed significantly lower sensorimotor and cognitive performance than Jewish children. Likewise, Parush, Sharoni, Hahn-Markowitz, and Katz (2000) compared the perceptual, motor, and cognitive performance abilities of Bedouin and Jewish Israeli children and found that the mainstream Israeli children scored significantly higher than the Bedouin children on most variables tested. In a study comparing the cognitive performance of school-age Ethiopian, Bedouin, and Jewish Israeli-born children, Katz et al. (2002) found that the Jewish Israeli-born children performed significantly higher than the Ethiopian and Bedouin children. The researchers emphasized the powerful impact of culture on children's cognitive performance. Lesser, Fifer, and Clark (1965) , who conducted a study on first-grade children of Chinese, Jewish, African American, and Puerto Rican families living in New York City, reached a similar conclusion.
The present study attempted to fill the gap in the literature on the impact of culture on children's participation by comparing the participation of Jewish and Druze Israeli children in activities outside of formal school.
The Druze Population in Israel
The Druze, an Arab minority in Israel, constitute 1.7% of the total Israeli population (Avivi, 2000) . A unique religion is part of the Druze legacy, and their society is characterized by loyalty to the community, modest behavior, and family honor. Druze families are patriarchal, although respect for women is of utmost importance. In Israel, the Druze settlements include many villages and a few cities. The economy of the Druze used to be based primarily on agriculture; in recent years, however, many Druze living in villages have found jobs in Jewish cities. Unlike most other Arab minorities, members of the Druze community serve in the Israeli Defense Force (Avivi, 2000) .
One-third of Druze students do not graduate from high school, compared with 7% of Jewish students (Avivi, 2000) . Nevertheless, government grants have increased the number of Druze university students. The increased numbers of university students, together with modernization, satellite communication, and exposure to modern Jewish customs and lifestyles, have influenced the Druze community. Thus, although many Druze attempt to maintain their loyalty to their community and traditions, the family nucleus has lost some of its power, especially among youths seeking greater independence (Avivi, 2000; Firro, 1999; Sakr, 2001 ).
The present study focused on the Druze community. The Druze and Jewish communities have similarities, but the unique and conservative culture of the Druze affects their lifestyle and may influence their community participation, particularly among the younger generation. We hypothesized that significant differences in participation, as reflected in the number of activities, the frequency with which the activities were performed, the location of the activities, the characteristics of the other participants in the activities, and the level of enjoyment from performing the activities, would be found between the Jewish and the Druze children and that the the Jewish children would score higher on the various measures of participation.
Methods

Participants
Sixty Israeli children living in the adjoining cities of Haifa and Carmel participated in this study. Thirty were Jewish (11 boys, 19 girls), and 30 were Druze (14 boys, 16 girls); all were age 8 to 10 years (mean age 8.77 ± 0.41). We recruited participants from schools after the educational authorities approved the study, and we obtained written parental agreement for each child to participate. Children with known neurological, developmental, or learning disabilities according to parent report were excluded from the study.
Instruments
To evaluate the extent of participation among Jewish and Druze children and youths in everyday activities outside mandated school activities, all participants completed the Children's Assessment of Participation and Enjoyment (CAPE; King et al., 2002) .
Three types of scores are generated from the CAPE measure, as presented in Table 1 . Diversity, intensity (participation intensity is calculated by dividing the sum of item frequency, rated on a 7-point scale, by the total number of activities; personal intensity is calculated by dividing the sum of item frequency, rated on a 7-point scale, by the number of activities the child performs), and enjoyment scores are calculated for the total number of activities and separately for informal and formal activities. In addition, scores for five types of activities derived through factor analysis of participation preference data are calculated: recreational, active physical, social, skill-based, and selfimprovement (educational) activities.
The CAPE developers established reliability and validity using data from a longitudinal study involving 427 children with physical disabilities from across Ontario, Canada. Analyses demonstrated sufficient internal consistency, test-retest reliability, content validity, and construct validity (King et al., 2004) . Test-retest reliability for the formal, informal, and total participation intensity scores of the CAPE ranged from 0.64 to 0.86 (on the basis of randomeffects intraclass correlation coefficients) when assessed with 48 children and youths with disabilities. Louria (2005) established the validity and reliability of the Hebrew version of the CAPE.
Procedure
Occupational therapists who spoke both Arabic and Hebrew gathered the data in the child's home or at school. In this study, the CAPE was administered in one phase. This measure consists of cards with drawings of children and youths performing different activities during their time outside of school. The CAPE version used in this study contained 49 test items on 14 formal activities (e.g., playing basketball, participating in art lessons, playing a musical instrument) and 35 informal activities (e.g., talking on the phone, playing with animals, watching TV).
The test administrators presented each card to participants and read a phrase describing the activity pictured on the card. The administrators gathered information about participation frequency, degree of enjoyment, location, and coparticipants in the activity. The administrators asked the children to indicate which activities they participated in and how often they had performed the activities in the past 4 months. For the activities the children had participated in, the administrators obtained the following additional information: with whom they typically did the activity (e.g., alone, with a parent or friend) and where they did the activity (e.g., at home, at a friend's house).
Data Analysis
The statistical analysis was performed using SPSS version 11. To analyze cultural and gender differences, we used a multivariate analysis of variance (MANOVA) with the general linear model to test the significance of the interactions in general. Following that analysis, we performed additional two-way analyses of variance (ANOVAs) on each of the CAPE scores using a 2 (Cultural Group) × 2 (Gender) design. We performed post hoc tests following significant ANOVA tests using the Bonferroni procedure to test for significant differences between the means. The level of significance was set at .05 for all statistical tests.
The dependent measures included diversity, intensity and personal intensity, and enjoyment on all eight CAPE scales: recreational, active physical, skill-based, social, and self-improvement activities and formal activity, informal activity, and total participation. In total, there were 32 dependent scores. In addition, in the present study we referred only to how many activities the child had performed in the community (outside home) or alone. 
Cultural Group
The multivariate analysis of the CAPE results revealed significant differences between the Jewish and the Druze children (F[9, 41] = 3.78, p < .019; ε = 0.945). As presented in Table 2 , the Jewish children showed significantly higher participation in activities outside of school than the Druze children, in diversity score on all scales, and in intensity score on four scales: total activities (F[1, 56 Table 2 , the Jewish children participated in more activities in the community than the Druze children, whereas the Druze children performed more activities alone. The Jewish children displayed a higher enjoyment level than the Druze children on three of the scales: recreational activities (F [1, 56] = 16.03, p ≤ .0001), active physical activities (F [1, 56] = 4.9, p ≤ .0001), and skill-based activities (F [1, 51] = 17.51, p ≤ .0001). Conversely, the Druze children exhibited a significantly higher enjoyment level in self-improvement activities.
Gender
According to the MANOVA results, no significant differences were found between the genders in general without regard to cultural group. However, differences were found when we evaluated each scale separately. In the skill-based activities the girls showed significantly higher diversity No significant differences were found between the genders in regard to their proportional participation in the community. However, for activities performed alone, we found a significant difference between the genders in formal activities: the girls performed more activities alone (M = 18.2% ± 17.4) than the boys (M = 9.0% ± 16.4).
Cultural Group by Gender
No significant Cultural Group × Gender interaction was found in general according to the MANOVA results. However, we found differences when evaluating each scale separately. A significant Cultural Group × Gender interaction was found in the diversity of recreational, social, skill-based, and informal activities as well as in total participation (see Tables 3 and 4 , Figure 1 ). Post hoc analysis revealed higher diversity among the Jewish girls than among the Druze girls, whereas no significant difference was found between the Jewish and Druze boys. In addition, diversity was significantly higher among the Jewish girls than the Jewish boys, whereas no difference was found between the Druze boys and girls.
Cultural Group × Gender interaction also was significant in the skill-based activities when evaluating participation intensity, enjoyment, and activities performed in the community (see Table 5 , Figures 2 and 3) . Post hoc analysis revealed that in the intensity scores, as in the diversity scores, the extent of participation was significantly higher among Jewish girls than among Jewish boys or Druze girls. We found no significant differences between the Druze boys and girls or between the Jewish and the Druze boys. Finally, the Jewish boys performed significantly more activities in the community than all other participants.
Among the Druze children, no significant differences were found between boys and girls (see Table 5 ) except in 
The Jewish children scored significantly higher on these scales than the Druze children.
skill-based activities, in which the girls' enjoyment scores were significantly higher than the boys' scores (see Table 6 and Figure 2) . In comparing the Jewish and Druze children, the Jewish boys were found to enjoy the skill-based activities more than the Druze boys. No significant differences were found between the Jewish boys and girls in the enjoyment scores on the skill-based scale.
Discussion
The present study showed that, as hypothesized, culture was a strong factor in differentiating the participation levels of two cultural groups in Israel: Jewish and Druze children. The comparison of the two cultural groups revealed that in most evaluated categories, the Jewish children had higher levels of participation and enjoyment than the Druze children. Nevertheless, the Druze children demonstrated higher personal intensity on most scales; this finding may be explained by the fact that Druze children are exposed to fewer Western activities, such as those assessed using the CAPE, and are engaged in a smaller number of activities that are more common in their society at a higher level of intensity. The Druze settlements are smaller than most cities in Israel (Avivi, 2000) , and Druze culture is more conservative than that of the general Jewish population. Druze children may be less experienced in activities that are common in urban Jewish society, and participation in certain activities, outside their communities, is forbidden to them (Avivi, 2000; Rot-Yaniv, Maayan, & Hazut, 1999) . Likewise, the lower enjoyment level exhibited by the Druze children may be explained by the fact that their parents are more likely to be involved in their decision making about which activities to choose outside of school.
Differences also were found by gender when comparing participation. Gender is considered to be an important factor in participation, particularly in leisure participation (Freysinger et al., 1993; Garton & Pratt, 1991) . In this study, we found skill-based activities to be the most sensitive parameter in differentiating between genders, and the girls showed higher participation and enjoyment levels than did the boys. Previous studies found that skill-based activities, as well as self-improvement activities and formal activities, were more prevalent among girls, whereas boys tended to be more involved in organized sports (Fischer & Lazerson, 1984; Law, 2002; Macoby, 1990; McHale, Crouter, & Tucker, 2001) . Skill-based activities include gymnastics, art, singing, dancing, playing a musical instrument, writing poems and stories, and doing homework. Previous studies also emphasized the impact of parents' gender expectations (Berk, 1996; Fagot, 1978; Finegan, Niccols, Zacher, & Hood, 1991) . The results of this study also show that when the cultural group-gender interaction was significant, Jewish girls had the highest participation level of all the groups. We postulate that Druze girls are educated to limit their participation to certain activities that suit the conservative lifestyle of the Druze society. Indeed, the participation patterns of the Druze children in this study reflect the fact that their society still maintains its unique and traditional customs despite moving closer to a Western lifestyle. This finding has important clinical implications, given that Jewish therapists conduct most occupational therapy sessions involving Druze children.
Occupational therapy focuses on enhancing participation by enabling individuals and groups to participate in everyday occupations that are meaningful to them. Through their emphasis on individual choice, occupational therapists encourage people to gain control over their own lives (Law, 2002) . Thus, when dealing with children from different cultural groups, therapists need to consider the activities that are available to those children and the ways in which their cultural background may influence their ability to participate.
Finally, future research is needed to evaluate the CAPE's sensitivity in identifying participation differences between children from different cultural backgrounds. These studies should examine more thoroughly whether the CAPE's sensitivity is a result of cultural effects on children's participation or of the instrument's inability to objectively reflect the unique participation pattern of children from specific cultures. These clarifications are needed to determine whether occupational therapists can use the CAPE to assess participation in a way that will enable client-centered and evidence-based practice. v 
